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INTRODUCTION  
 
Characteristics of the school 
 
1. Delamere Forest School is the only Jewish residential special school in Britain. It 

caters for boys and girls with a wide range of special educational needs, including 
profound and multiple difficulties. There are also non-residential places: these—and 
latterly weekly boarding places—are offered to non-Jewish pupils who are deemed 
to benefit from a special educational setting and whose parents accept the Jewish 
ethos of the school. As is usual in special schools, there are currently more boys than 
girls on roll. At the time of the inspection, Jewish pupils represented about two-
thirds of the school roll. 

 
2. Through its Jewish ethos, the school aims to foster pupils’ spiritual development, to 

develop qualities of respect and caring for people and the environment, and to 
enable all pupils to feel part of the Jewish community.  

 
School data and indicators 
 

• two part-time Jewish Studies teachers (each teaching one day per week, that is, 
totalling 0.4 teaching time)  

• total Jewish Studies teaching time = 9 hours per week 
• ratio of Jewish Studies teachers to Jewish pupils =  1: 8.5 
• average size of teaching groups for Jewish Studies = 5 
• the inspection was carried out on 7th and 9th March 2000, 30 Adar I and 2 Adar II 

5760, about a fortnight before Purim: it coincided with the celebration of Rosh 
Chodesh.  

• the previous Pikuach inspection took place in June 1996. 
 
Record of evidence 
 
3. The governing body commissioned the Pikuach inspection and two inspectors spent 

two days each at the school, on the days when Jewish Studies is taught. In 
accordance with the school’s wishes, the Pikuach inspection did not coincide with 
the Section 10 (Ofsted) inspection, the latter having taken place in the previous 
week. It was therefore not possible for the Ofsted and Pikuach inspection teams to 
share findings on those aspects of the school on which they both report, such as 
pupils’ behaviour and their spiritual, moral, social and cultural development.   

 
4. The Pikuach inspectors observed fifteen Jewish Studies lessons; the acts of collective 

worship which took place on each day of the inspection, one of which included 
k’riat haTorah (formal Torah reading); and, with the headteacher’s agreement, the 
beginning of an informal Jewish educational evening activity. As the school aims to 
ensure that its Jewish ethos permeates the whole curriculum, the team inspector 
was accompanied by the headteacher in sampling a range of lessons in the National 
Curriculum. Both inspectors joined pupils and staff for three meals where they 
observed netillat yadaim (hand-washing before bread) and birkat hamazon 
(thanksgiving after meals), and they observed pupils at break-time and at the end-
of-school hand-over. Shabbat is a significant part of the school’s Jewish life for the 
resident pupils but this was not observed during the inspection. 
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5. The reporting inspector met with the headteacher and the chair of the governing 

body, separately, prior to the inspection. Both inspectors met with the headteacher 
daily, with the Jewish Studies teachers on their teaching days and with the school-
linked social worker. They looked closely at the pupils’ recorded work in Jewish 
Studies and, whenever possible, discussed with the pupils their understanding of 
Jewish Studies: it was inappropriate in this inspection to conduct pupil interviews. 
A meeting was arranged prior to the inspection for parents to discuss their views of 
the Jewish dimension of the school with the Reporting Inspector but no parents 
attended. Seven parents completed and returned the Pikuach pre-inspection 
questionnaire. 

 
6. Information about the pupils’ special needs was not made available to the 

inspectors but they were able to examine teachers’ plans and records, and school 
policies related to Jewish Studies (including schemes of work), worship and the 
school’s Jewish ethos.  

 
MAIN FINDINGS 
 
7. The school offers an effective programme of Jewish Studies in a positive and all-

encompassing Jewish environment. Since the last Pikuach inspection, there have 
been considerable improvements in the school’s provision for Jewish education. 

 
Standards 
 
8. The standards achieved by pupils in Jewish Studies are broadly in accordance with 

the school’s expectations. The school achieves its aim of enabling Jewish pupils to 
feel part of the Jewish community. 

 
Pupils’ attitudes, behaviour and response to Jewish education 
 
9. Pupils respond well to Jewish education, both formal and informal. Most readily 

engage with the teacher and participate enthusiastically in the learning activities.  
 
10. They also participate in a lively way in other Jewish activities and rituals. Jewish 

pupils show a sense of comfort in their identity and a pride in their tradition.  
 
11. Most pupils conduct themselves in an orderly manner.  
 
Collective worship 
 
12. The school meets the legal requirement to provide an act of collective worship every 

day.  
 
13. Tefillah (prayer) takes place in a range of settings, and Shabbat is fully observed and 

is guided by the headteacher.  
 
14. The tefillah that was observed engaged pupils’ attention and participation, and 

provided a focus for the school’s communal life.  
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15. Assemblies are also a means of celebrating a common heritage, with occasional 
items related to other faiths. 

 
Teaching 
 
16. Teaching is never less than good and in some lessons observed is very good.  
 
17. The Jewish Studies teachers have a high degree of subject expertise but they 

recognise that they do not have sufficient expertise in special educational needs. 
 
18. Relationships with pupils are good and behaviour is managed well.  
 
19. Lessons are planned with great care and thought, with appropriate attention to the 

individual pupils in the class. Jewish Studies teachers are energetic and resourceful 
in creating relevant learning materials when no appropriate resources are available 
commercially. 

 
20. Teaching is hampered by the passing of a week between Jewish Studies lessons with 

a given teacher. Although they have no scheduled time for liaison, Jewish Studies 
staff are in regular communication in their own time. They have also taken time to 
support their non-Jewish colleagues’ in learning about Judaism.  

 
Assessment 
 
21. Despite improvements in the approach to assessment, policy is still somewhat 

sketchy and assessment practice is not consistent or sustained. This makes it 
difficult for the school to monitor progress. 

 
Quality and range of the curriculum 
 
22. Medium- and long-term planning have improved since the last inspection, and 

there is greater consistency within Jewish Studies and greater coherence in the 
Jewish dimension of the whole curriculum. Hebrew is now firmly taught as a 
modern foreign language within a Jewish Studies framework.  

 
23. The time allocation for Jewish Studies remains low. Where appropriate, the school 

enables the older pupils to pursue a course leading to external accreditation.  
 
24. The formal curriculum is enhanced and extended by the informal curriculum, 

involving a weekday evening of activities and special activities for Shabbat. 
 
Equality of opportunity 
 
25. The school includes all Jewish pupils in the full range of Jewish Studies lessons and 

Jewish activities. Within the halacha there is equality of opportunity for boys and 
girls and, for the most part, they have the same curricular entitlement to Jewish 
Studies.   
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Pupils’ spiritual, moral, social and cultural development 
 
26. The school offers pupils rich and varied opportunities for them to enjoy things of 

beauty, to express thoughts and feelings, and to reflect on experience.  
 
27. Pupils are given opportunities to consider ethical issues and to assume 

responsibility. They are encouraged to reflect on the needs of those less fortunate 
than themselves and they regularly raise funds for charity.  

 
28. Staff vary the groupings of pupils across different activities and encourage pupils to 

communicate and cooperate with one another. Arrangements at mealtimes create a 
positive family atmosphere.  

 
29. Pupils are exposed to the Jewish musical heritage and they observe Shabbat and 

most festival celebrations at school. The school also extends pupils’ awareness of 
other cultural traditions.  

 
Support, guidance and pupils’ welfare 
 
30. Pupils are well supported at the school, both educationally and personally. The 

school provides advice for older pupils on the next stage of their education or 
training, or on employment. Regionally based social workers provide a channel of 
communication between home and school, both for the pupils and for staff. 

 
Provision for pupils with special educational needs 
 
31. The attainment and needs of pupils were taken into account in lesson planning and 

learning opportunities in Jewish Studies broadly reflect pupils’ learning needs. 
 
Partnership between parents and the Jewish community 
 
32. The school offers several opportunities for parents to visit the school and to 

experience special events. Parents’ views vary widely about the extent to which the 
school encourages them to play an active part in its Jewish life and whether it would 
be easy to approach the school with questions or concerns about their child’s Jewish 
education. It is clear that the school does not adequately communicate to all parents 
its policy and practice in Jewish education and observance.  

 
33. The school has productive curricular links with synagogues and other schools. The 

location of the school makes it difficult for Jewish educators and youth leaders to 
visit regularly and these remain an untapped resource of informal education. 

 
Management 
 
34. The headteacher provides effective leadership of the school’s Jewish ethos and is a 

visible and stable presence in the school. Steps have been taken to articulate a range 
of policies in Jewish education. Professional relationships between the Jewish 
Studies staff are positive. 
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35. A Jewish education budget is not identified for planning purposes and 
responsibilities for financial planning and control are not devolved  to the 
headteacher.  

 
Staffing, accommodation and learning resources 
 
36. The staffing arrangements lead to a lapse of a week between Jewish Studies lessons 

with a given teacher and this does not promote effective learning.  
 
37. Resources are of variable quality and suitability.  
 
38. The security of the site continues to be a major issue. The dedicated Jewish Studies 

classroom is fit for the purpose and the synagogue is well appointed.  
 
Efficiency of the school in relation to Jewish education 
 
39. Quite exceptionally for a Jewish school, the governing body does not ask parents to 

make a contribution towards the provision of Jewish education. The size of the 
school roll remains a major concern and this has an impact on the size of the overall 
budget.  

 
KEY ISSUES FOR ACTION 
 
40. To develop further the Jewish education that it offers to its pupils, the school 

should:  
 

• sustain its attempts to make the school site more secure 
 
• provide professional development in special educational needs for Jewish 

Studies staff 
 
• allocate a specific budget for Jewish Studies and consider a voluntary parental 

levy  
 
• extend the allocation of curriculum time for Jewish Studies and take steps to 

improve curriculum continuity 
 
• improve the quality of assessment and use the results of assessment more 

rigorously to plan learning and monitor progress 
 
• communicate more clearly to all parents its policy and practice in Jewish 

education and observance 
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STANDARDS IN JEWISH EDUCATION 
 
41. The standards achieved by pupils in Jewish Studies are broadly in accordance with 

the school’s expectations. However, the standards of individual pupil attainment to 
which the school aspires are not specific enough for firm judgements to be made 
about the extent to which they have been reached.  

 
42. Most pupils have a good understanding of the key features of Shabbat and the main 

festivals studied and experienced at the school. Likewise, they are familiar with 
regular blessings, prayers and rituals, both in synagogue and at mealtimes, and they 
can participate or respond accordingly. In conversation with inspectors, the pupils 
who speak fluently were able to recall one or more stories from the Torah and have 
formed realistic images of Eretz Yisrael. They understand the practice of kashrut and 
a few of the older and higher attaining pupils can explain some of the principles 
behind kashrut. They have also achieved a sense of the course of Jewish history and 
can articulate some of the most important Jewish values. All the pupils who use 
speech easily have satisfactory Hebrew pronunciation and know a range of Hebrew 
blessings and prayers by heart. Some of the higher attaining pupils read simple 
Hebrew with reasonable accuracy and confidence. In short, the school achieves its 
aim of enabling Jewish pupils to feel part of the Jewish community. 

 
43. The pupils at Key Stage 4 or above who are preparing for a public examination have 

a good grasp of the essential content of the course they are following. They have the 
ability to pose significant questions and to challenge ideas that they encounter.  

 
PUPILS’ ATTITUDES, BEHAVIOUR AND RESPONSE TO JEWISH EDUCATION 
 
44. Pupils respond well to Jewish education, both formal and informal. Most come to 

lessons with an eagerness to learn and readily engage with the teacher. Some pupils  
spontaneously offered inspectors the comment that they enjoy Jewish Studies and 
this was apparent in the lesson. For the most part, pupils follow the teacher’s 
explanations and demonstrations attentively and carry out the necessary 
instructions. They take pride in the writing or art work in which they are engaged. 
Examination pupils are conscientious about their course work. Pupils participate 
with energy in role-plays and in question and answer sessions, or follow them with 
interest. In one lesson, older pupils were involved in a challenging moral discussion 
in which they debated productively with the teacher and one another, building on 
the ideas that were presented. In another lesson, pupils were enacting the biblical 
story of Esther, in preparation for Purim, with enthusiasm and excitement.  

 
45. Similarly, pupils participate in a lively way in other Jewish activities, including the 

recitation of blessings before food and birkat hamazon, songs during assembly and 
collective worship and the start of the Jewish Lads and Girls Brigade evening 
activities. All boys accept the wearing of a kippah as part of the school uniform and 
at all times. In a range of ways, Jewish pupils show a sense of comfort in their 
identity and a pride in their tradition. 

 
46. Despite the fact that many of the pupils have been identified as having emotional 

and behavioural difficulties, the school had a calm and purposeful atmosphere at 
the time of the inspection. Very few instances of uncooperative behaviour were 
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observed and none was aggressive or openly confrontational. For the most part, 
pupils conducted themselves in an orderly manner, such as when moving around 
the building or lining up in the dining room, and were polite to the visitors. Some 
needed reminding by staff about the courtesies and consideration that they should 
show to others or the conventions they should observe but many showed derech 
eretz for others and acted with thought and care on their own initiative. 

 
COLLECTIVE WORSHIP – TEFILLAH 
 
47. Provision in the school exceeds the minimum legal requirements in that an act of 

collective worship takes place more than once a day, through the daily assembly 
and through prayers at mealtimes—notably netilat yadaim, hamotzi and birkat 
hamazon. Collective worship at the school is essentially focused on: 
• enhancing pupils’ understanding and regular observance of the mitzvot 

(commandments) and minhagim (customs and traditions)  
• including all members of the school community, irrespective of personal 

difficulty, family background or the baseline of belief and practice from which 
they start.   

 
48. The school has rectified the lack of policy on collective worship which was noted in 

the last Pikuach inspection. The policy document, which came into effect in 1998, 
outlines clearly both the underlying aims of tefillah in the school and how provision 
is to be made. Fifteen more detailed supplementary documents are also widely 
distributed as information and guidance for all staff. These documents helpfully 
detail how and when tefillah is to be conducted through the religious services, 
prayers at mealtimes, school assemblies and special occasions. Among them are 
model orders of service for a range of regular and special occasions including 
Shabbat, which is observed and experienced by boarding pupils in residence over 
term-time weekends from kabbalat Shabbat to havdalah. For example, the documents 
indicate that older boys who are cohanim or leviim have an opportunity to be called 
first to the Torah and to fulfill their traditional roles in blessing the congregation. 

 
49. Assisted by members of staff, the headteacher leads tefillot in the school’s synagogue 

on most mornings, thus lending it a high profile in the school’s Jewish life. 
However, on Thursday mornings, Shacharit with K’riat HaTorah (formal Torah 
reading), is usually led and explained by the rabbi who is a staff member. This gives 
pupils variety in the leadership roles which they encounter and enables them to 
develop insights into the concept of ‘rabbi’. There are ample opportunities for all 
pupils to be actively involved in the conduct of services and assemblies, and they 
are encouraged and helped to do so. For example, pupils lead the singing of birkat 
hamazon under the guidance of the headteacher or other responsible member of 
staff. 

 
50. The assemblies and tefillot seen during the inspection effectively engaged pupils’ 

interest and involvement. Part of the success of the school’s provision lies in the 
appropriate choice of the children’s siddur and its regular use which increases 
familiarity. The boys who are drawn to the wearing of tefillin are positively 
encouraged to do so and to recite the appropriate brachot during the Shacharit. Every 
opportunity is taken to beautify weekday assemblies for worship by playing 
suitable pre-recorded Jewish music that is appealing to young people. This includes 
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modern or folk Israeli songs on religious and cultural themes. Similarly, the school 
contributes to pupils’ personal development through engaging them in learning and 
singing together the melodies to which parts of the service and zemirot are 
traditionally set. 

 
51. The school enables and encourages all members of the school community, 

irrespective of traditional gender roles in tefillah or religious affiliation, to 
participate in assemblies and to feel included in them. It achieves this through 
highlighting, whenever appropriate, non-Jewish material and involving 
contributions from non-Jewish staff members. This signals the heritage of belief and 
morality that is shared by members of the school community from other faith 
groups, and it reinforces the message of mutual respect and tolerance which the 
school aims to instill in its pupils. In some assemblies, the headteacher, staff or the 
pupils themselves report on the activities which give practical expression to the 
moral principles of chesed ve’tzedek (righteous and just behaviour), rachmanut 
(compassion for others), such as the efforts of the school community related to 
tzedakah (charity).  

 
52. Collective worship is a focus for the daily and weekly life of the school, offers pupils 

a sense of purpose and stability, and enhances their self-esteem. 
 
QUALITY OF EDUCATION PROVIDED 
 
Teaching 
 
53. Teaching is never less than good and is, in some lessons, very good. 
 
54. The Jewish Studies teachers are well qualified in the field and have a high degree of 

subject expertise. They are familiar with the requirements of the public 
examinations for which some of the older pupils are entered. They have different 
strengths in Jewish Studies and use them for the benefit of the pupils. However, 
they recognise that they do not have sufficient expertise in special educational 
needs. 

 
55. The Jewish Studies teachers have very fine rapport with the pupils, know them well 

and manage behaviour effectively. They are sensitive in their responses to 
individuals who are distressed without being condescending and without lowering 
their expectations of the pupils’ behaviour. Indeed, the Jewish Studies teachers have 
established clear boundaries for behaviour which they maintain firmly. They 
motivate pupils by encouragement and praise and, for the most part, use positive 
reinforcement rather than reprimand to establish a productive learning 
environment. On the very few occasions when a pupil’s behaviour was 
uncooperative, the teacher was effective in challenging this and in restoring both the 
response of the pupil concerned and the climate of the class as a whole. 

 
56. The Jewish Studies classroom provides a stimulating environment and, in some of 

the lessons, the teaching actively used the display of pupils’ work to very good 
effect. However, the seating arrangements in the room have not been considered 
carefully enough and are not always conducive to the learning activities that have 
been planned. Appropriate resources are accessible. Jewish Studies teachers are 
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energetic and resourceful in creating relevant learning materials when no 
appropriate resources are available commercially. 

 
57. Lessons are planned with great care and thought. Lesson plans are matched to the 

previous attainment and aptitudes of the individual pupils in the class, allowing for 
the class as a whole to focus on the same topic but at varying levels of depth or 
difficulty. The planning and teaching of lessons show appropriately high 
expectations of pupils’ learning and the range of ability and activity is managed 
well. Homework, where appropriate for older pupils, is well conceived and 
provides a valuable extension to or reinforcement of the learning in the lesson. 

 
58. The beginning of several lessons was difficult to establish as a week passes between 

Jewish Studies lessons with a given teacher. For most of the pupils, this is a time 
lapse that does not capitalise on their learning. Although time is managed well 
throughout most of the lesson, some lessons end abruptly without sufficient time 
for summary and evaluation. Most of the lessons were conducted with energy and 
joy. Each pupil was engaged in more than one learning activity in the course of a 
lesson so as to maximise their interest and concentration, and the pace of many 
lessons was brisk. Two lessons were especially effective. One involved a unique 
approach to leyning (Torah cantillation) that employed humour and accessible 
vocabulary, engaged pupils continually and engendered in them a sense of 
accomplishment. The other focused on the preparation for a Purim puppet show in 
which the teacher flexibly and skilfully used the pupils’ ideas and views to create a 
high quality finished product. 

 
59. In most lessons, the class teacher or another non-specialist colleague acts in a 

supporting role although the Jewish Studies teachers do not have opportunities for 
joint planning sessions with their teaching partners. However, their written lesson 
plans carry enough detail for the objectives of the lesson and the nature of the 
activities to be transparent to their colleague. In some instances, the plans provide 
essential information about the subject matter. The Jewish Studies staff have also 
taken time to support their non-Jewish colleagues’ in learning about Judaism. The 
two Jewish Studies staff members do not teach at the school on the same days and 
therefore have no scheduled time for the sharing of experience and expertise, or 
liaison concerning the classes that they both teach. However, outside school time, 
they are in regular communication on a range of professional matters. These are just 
three examples of the consciousness and care, which the Jewish Studies staff 
demonstrate. 

 
Assessment 
 
60. There have been improvements in the approach to assessment since the last Pikuach 

inspection. However, assessment policy is still somewhat sketchy and assessment 
practice is not consistent or sustained. Teachers give immediate oral feedback on 
pupils’ efforts and accomplishments during lessons: this is helpful to, and 
appreciated by, the pupils. An examination of pupils’ written work revealed that, 
for the pupils who are preparing for a public examination, marking is regular and 
appropriately rigorous. However, pupils’ work is not always marked regularly or 
according to an agreed set of criteria or with full enough comments. It does not 
always give pupils a clear idea of what they need to do to improve their work and 
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does not enable the school to monitor and enhance progress. Specific targets are not 
set for pupils, except in the case of examination candidates. 

 
Quality and range of the curriculum 
 
61. There was evidence of good professional effort to improve the quality of both 

medium–term and long–term curriculum planning since the last Pikuach inspection. 
There are now policy documents making clear the overall aims of the Jewish Studies 
and Jewish Ethos components of the curriculum. The school development plan for 
April 2000–April 2001 states clearly that Hebrew is taught as a modern foreign 
language and is an integral part of Jewish Studies. 

 
62. The Jewish Studies time allocation for some classes seems to have been increased 

over that indicated in the 1996 Pikuach inspection report. No class appears to receive 
less than two thirty-minute teaching periods (approximately 5%) for Jewish Studies 
and three classes receive more. Nevertheless, the time allocation for Jewish Studies 
remains low and presents a challenge to the school: it is significantly lower than the 
national average of 30% of curriculum time allocated to Jewish Studies in Jewish 
schools. 

 
63. Since the last Pikuach inspection, the school has taken steps to improve the quantity 

and quality of curriculum planning. For example, the school has created a scheme of 
work for Jewish Studies in each key stage. In addition, for each class, some of which 
are taught by both of the Jewish Studies teachers on separate days, there is an 
annual curriculum map and more detailed forecasts of lesson objectives and content 
for the current term. 

 
64. A whole-school scheme of cross–curricular themes and activities, which is linked to 

the annual cycle of Jewish festivals, lends coherence to the pupils’ educational 
experiences. Each theme is explored in the appropriate term of the school year both 
as a lesson topic and in extra-curricular activities, and this involves all teachers in 
focusing on the given theme or topic in their medium–term planning.   

 
65. The school educates pupils with a rather wider spectrum of special needs than most 

special schools. It is noteworthy that, for its older secondary–age pupils unable to 
take GCSE or other examinations, there is access to accredited courses leading to 
Certificates of Achievement in Jewish Studies.  This contributes to their self–
confidence and gives them a measure of parity of esteem with other students of 
their age. 

 
66. There are timetabled arrangements for supervision of planned daily homework 

after the end of afternoon school and before the evening meal. 
 
67. Since the previous Pikuach inspection, there has been provision of information and 

communications technology (ICT) equipment both in a specialist room and at single 
workstations in other teaching areas.  There is evidence that the use of the available 
computer software has enabled several pupils to enrich their work in Jewish 
Studies. 
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68. The formal Jewish Studies curriculum is reinforced and enhanced by a rich informal 
curriculum, such as the daily routines of the school: active participation in 
meaningful tefillah, including weekly participation in a range of Shabbat services, 
and meals in a family setting. On one evening a week, the residential school 
community engages in a programme of activities under the auspices of the Jewish 
Lads and Girls Brigade. This provides a vehicle for the pupils’ energies and a focus 
for their interests, and contributes significantly to their self-image as young Jews.  

 
Equality of opportunity 
 
69. The school does not have a specific equality of opportunity policy but its 

commitment to equal opportunities is implicit in other policy statements and 
explicit in much of its practice.  

 
70. The school goes to great lengths to include all pupils in Jewish Studies lessons and 

Jewish activities, and to accommodate their needs and support them in their 
difficulties. No pupil is preventing from participating in any element of the school’s 
Jewish life. All the costs of the school’s Jewish provision, including extra-curricular 
activities, are borne by the school. Thus, issues of financial disadvantage or 
embarrassment do not arise. 

 
71. Within the framework of halachic principles, there is equality of opportunity for 

boys and girls. For the most part, they have the same curricular entitlement to 
Jewish Studies but a course in leyning (Torah cantillation) is offered to boys at about 
Bar Mitzvah age. Some of the older boys are also invited to lead the school kehilla 
(congregation) in collective worship. On some other occasions in the school’s life of 
worship and ritual, both boys and girls have opportunities to act as leader and to 
assume the roles that are traditionally accepted and expected of men and women. 

 
72. No specific provision is made for the religious education of non-Jewish pupils as 

their parents have accepted the Jewish nature of the school. The school is respectful 
of, and sensitive to, the needs and feelings of these pupils and makes appropriate 
arrangements for them to receive religious education by attending some Jewish 
Studies lessons, such as those focusing on knowledge and understanding of 
Judaism or other faiths, but not those which focus on Jewish practice or the learning 
of Hebrew. Non-Jewish pupils attend collective worship but are not expected to 
participate actively. 

 
Pupils’ spiritual, moral, social and cultural development 
 
73. The school makes pupils’ spiritual development a priority and offers pupils rich and 

varied opportunities for them to enjoy things of beauty, to express thoughts and 
feelings, and to reflect on experience. Examples of this provision were seen in 
Jewish Studies lessons, in tefillah and at social times, such as during meals. They 
included listening quietly to a piece of inspirational music, and exploring thoughts 
and emotions through art. In several of the Jewish Studies lessons observed, the 
teacher was willing to take time to respond to pupils’ spontaneous questions of a 
spiritual nature and this was a positive feature of the overall aim of promoting 
pupils’ personal development alongside their acquisition of knowledge. In 
discussions with inspectors, some pupils showed an ability to articulate beliefs and 
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hopes, and did so entirely naturally and with ease. They spoke with interest and joy 
about the observance of Shabbat at the school and their excitement at the 
forthcoming festival of Purim. Jewish pupils are able to celebrate becoming Bat 
Mitzvah or Bar Mitzvah at the school and these are occasions for special family visits. 

 
74. Pupils’ moral development is fostered through the opportunities they are given to 

consider ethical issues, to make guided decisions and to assume responsibility. In 
lessons and around the school, pupils are often given responsibility or entrusted 
with simple but important tasks. These were observed in the practical duties 
assigned to pupils in assemblies and in the dining room. Pupils are encouraged to 
reflect on the needs of those less fortunate than themselves and to respond to such 
needs. Pupils have an appropriately well-developed awareness of the work of 
several charities and they regularly raise funds for charity. The school reinforces 
such efforts by celebrating them in assembly and, at the time of the inspection, a 
chart of the pupils’ contributions to charity was posted on the wall of the synagogue 
which is at the heart of the school. There was no meeting of the School Council 
during the inspection but the headteacher states that it meets several times a year 
and is a channel for the pupils’ views and initiatives.  

 
75. Staff make a range of valuable contributions to pupils’ social development by 

varying the groupings of pupils across different activities and by encouraging 
pupils to communicate and cooperate with one another. Arrangements at mealtimes 
create a positive family atmosphere: this is achieved through the thought given to 
the décor of the dining room, including the provision of tablecloths and flowers, 
and the seating of pupils and staff at small round tables. 

 
76. Pupils are exposed to the Jewish musical heritage through songs and recorded 

music in assemblies, and through a collective singing of Birkat HaMazon 
(thanksgiving after meals) and zemirot on Shabbat and special occasions. Apart from 
Rosh Hashanah (New Year) and Pesach (Passover), when pupils are at home, pupils 
experience and observe festival celebrations at school. The programme of informal 
education, which takes place on one evening a week, is under the auspices of the 
Jewish Lads and Girls Brigade. The school makes several efforts to extend pupils’ 
awareness not only of their Jewish heritage but also of other cultural traditions. For 
example, the school organises visits to non-Jewish places of worship and the pupils 
are encouraged to pose respectful questions of their hosts and to reflect on the 
meaning of their answers. At the time of the inspection, there were displays in 
circulation areas of the school of the pupils’ writing and artwork resulting from 
recent visits. The inspection coincided with the beginning of Lent in the Christian 
calendar and, before shacharit (morning prayers) at the Tuesday assembly, a non-
Jewish teacher spoke about the importance of Shrove Tuesday; this was reinforced 
through the serving of pancakes for dessert at lunchtime. 

 
Support, guidance and pupils’ welfare 
 
77. The unavailability during the inspection of pupils’ individual education plans 

(IEPs) makes it impossible to judge with certainty whether the school is making the 
provision for support, guidance and welfare to which the pupils are entitled. 
However, the observation of the school’s practice in general terms suggests that its 
policy of inclusiveness is supportive and does much to promote their welfare. 
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Furthermore, its involvement of pupils in links with the wider Jewish and general 
community beyond the school do much for the development of their self–
confidence. 

 
78. Where appropriate, older pupils are now being encouraged to aim for recognised 

accredited qualifications including examination qualifications and this is a well-
judged initiative to promote their sense of achievement and self-worth. 

 
79. There is evidence for the provision of general careers advice for older pupils but it is 

not clear how far advice about the next stage of formal Jewish study is a central 
issue for the majority of leavers, some of whom will go on to Langdon College in 
North Manchester. 

 
80. The school’s two regionally based social workers provide a valuable two–way 

channel of communication between boarders and their families, and between school 
and home. They play an important role in responding to the anxieties and concerns 
of the pupils’ parents.  

 
Provision for pupils with special educational needs 
 
81. All the pupils at the school have special educational needs (SEN). As pupils’ SEN 

statements and individual education plans (IEPs) were not made available during 
this inspection, it was not possible to ascertain whether Jewish Studies was a focus 
in pupils’ IEPs or to judge whether Jewish Studies provision was matched to pupils’ 
generic needs and any targets that had been identified. However, it is clear from 
teachers’ records that the attainment and needs of pupils were taken into account in 
lesson planning and, in some cases, detailed notes were made about individual 
pupils’ learning needs. Lesson observations confirmed that learning opportunities 
in Jewish Studies broadly reflect pupils’ learning needs. 

 
Partnership with parents and the Jewish community 
 
82. The school offers several opportunities for parents to visit the school and to 

experience special events. However, the parents who completed and returned the 
pre-inspection questionnaire varied considerably in the extent to which they felt 
that the school encourages them to play an active part in the school’s Jewish life: 
while some experienced moderate satisfaction, others were appreciative of the 
school’s encouragement and yet others were quite dissatisfied. Likewise, there was 
a wide range of responses on the question of whether it would be easy for parents to 
approach the school with questions or concerns about their child’s Jewish 
education. A minority felt that the school is drifting towards a Progressive approach 
to Jewish education and observance, and away from an Orthodox approach. This 
view was not borne out by observations of lessons and activities, or by an 
examination of learning resources. While some Hebrew teaching materials derive 
from a Progressive source, they do not oppose an Orthodox viewpoint, are in 
keeping with traditional perspectives and are chosen for their appropriateness to 
the pupils’ aptitudes. Likewise, some collective prayers are abbreviated in keeping 
with the school’s aim of creating an inclusive ethos that enables all pupils of all ages 
and aptitudes to participate in the school’s religious life. It is clear that the school 
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does not adequately communicate to all parents its policy and practice in Jewish 
education and observance.  

 
83. As the school draws pupils from all around the country, it is not possible to develop 

feeder school links in the conventional sense. The majority of pupils do not come to 
the school from other Jewish schools. The school has productive curricular links 
with Jewish schools in Manchester and Liverpool, as well as with Langdon College, 
and communal links with synagogues. Because of the location of the school, the 
regular visit of Jewish educators and youth leaders is difficult yet these remain an 
untapped resource for informal Jewish education. 

 
THE MANAGEMENT AND EFFICIENCY OF THE SCHOOL AND THEIR IMPACT ON 
JEWISH EDUCATION 
 
Management 
 
84. It is clear that, since the last Pikuach inspection, the governing body has become very 

fully involved in the life of the school and in addressing issues of income 
generation.  

 
85. A noticeable feature of the governing body’s procedures is that they do not conform 

to currently accepted educational management practices of devolving some 
responsibilities for budgetary planning to the headteacher. As financial planning 
and control are closely linked to development planning and curriculum provision, it 
is usual in all types of school for a headteacher to take the initiative in making 
financial forecasts and to refer these to the governing body. This is in keeping with 
the headteacher’s role as the school’s leader. The size of a school budget, no matter 
how constrained, need not prevent this principle being realised.     

 
86. One Jewish Studies staff member keeps a running record of the funding required to 

cover current needs in books and teaching materials, using a notional ceiling of 
expenditure in the absence of any real budgetary allocation for the purpose. Within 
these limitations the organisation of the department appears to be effective. 

 
87. The headteacher provides firm and effective leadership and a constant presence in 

the daily running of the school. Since the last Pikuach inspection, a range of school 
policy documents is now in place for the guidance of the school community on 
major issues of curriculum, ethos and welfare.  

 
88. There is a sense in which every member of staff is a Jewish educator, formally or 

informally, and this is a tribute to the school’s integrated approach to Jewish life 
and learning. Professional relationships between colleagues are supportive and 
constructive. Both Jewish and non-Jewish staff are sympathetic to, and supportive 
of, the school’s Jewish ethos. The two part–time Jewish Studies teachers function 
well as a team even though they are not timetabled to operate in the school on the 
same days of the week. They have established channels for communication and 
mutual consultation outside the school and arrive at decisions subject to the overall 
curricular approval of the headteacher.  
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89. Since the last inspection, there has been some progress in making the premises more 
secure but the security problems have not yet been entirely resolved. Security issues 
continue to make considerable claims on financial resources and to preoccupy staff, 
management and the governing body. 

 
Staffing, accommodation and learning resources 
 
90. There is no full–time member of staff teaching Jewish Studies. Two qualified 

teachers work at the school for one full day per week each and they teach on 
different days.  This level of staffing permits Hebrew and Jewish Studies to be 
offered for between 8% and 11.6% of timetabled lesson time, depending on the age 
and aptitude of the pupils. As noted earlier, this is substantially lower than the 
norm for Jewish schools in this country.  

 
91. The main Jewish Studies teaching room in the synagogue block has been 

redecorated and now presents an attractive and adequately spacious teaching base. 
The tables and chairs with which this classroom is furnished are suitable for Key 
Stage 2 pupils but are too small and uncomfortable for older pupils, as well as for 
the extra teachers or assistants who are often present to support Jewish Studies 
teachers with certain groups. The arrangement of furniture is not always conducive 
to the groupings of pupils that the teacher organises for a given lesson. There is 
ample space for two- and three-dimensional display and this is vivid, attractive and 
actively used. A positive feature of the display is that most of it includes pupils’ 
work and other celebrations of their learning. 

 
92. The synagogue and the dining room are at the heart of the school’s Jewish life. The 

synagogue is light, well appointed and of a size that can accommodate the whole 
school. Pupils enjoy coming to the synagogue for tefillah and on other whole-school 
occasions. It serves as a forum for the end-of-school handover, thus enabling the 
pupils to view synagogues as places of meeting and community centres. 

 
93. The furnishing and decoration in the dining room make it warm and welcoming. 

Care has been given in the hanging of pictures, the arrangement of flowers, the 
choice of brightly coloured tablecloths and the laying of tables. This ambience 
enhances the quality of meal times and contributes to the feeling of an extended 
family. 

 
94. Resources in Jewish Studies are variable in suitability, quality and quantity. Given 

the present uncertainties for funding of teaching and learning resources, the 
planned replacement or renewal of book stocks and other material presents a 
challenge to the staff. This leads to reliance on photocopied teacher–generated 
worksheets and this is not always the most cost–effective use of the available 
funding.  

 
Efficiency of the school in relation to Jewish education 
 
95. As was the case at the time of the last Pikuach inspection, the sources of the funding 

are derived from fees charged to the LEAs (local education authorities) that place 
pupils in the school, from charitable fund raising by the governing body and from 
some individual donations. LEAs are the school’s main clients and it is they who 
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have to approve and fund new admissions to the school. The size of the school’s roll 
is the critical factor in determining the school’s income and the school roll is a 
continuing concern in the current climate of financial stringency faced nationally by 
LEAs. Consequently the financial viability of the school as a future provider of 
residential Jewish education for its Jewish client group (currently 63% of the total 
roll) is very much dependent on maintaining and, if possible, increasing the overall 
number of pupils within the approved limits for the school. 

 
96. Quite exceptionally for a Jewish school, the governing body does not levy any 

voluntary charge upon parents for the provision of the Jewish element of the 
school’s curriculum. This is an untapped source of supplementary revenue that 
could contribute significantly towards providing funds for an annual budgetary 
allocation for books and teaching materials for Jewish Studies.   

 
97. The present timetable arrangements and level of staffing for Jewish Studies mean 

that, for a given pupil or group, a whole week elapses between one lesson and 
another on a given topic. This lack of continuity and reinforcement does not always 
promote efficient and effective learning and is detrimental to pupils’ progress.  

 
98. There are finite limits to the time available for the effective teaching of certain pupils 

whose condition requires certain types of medication. There are also limits to the 
total amount of effective teaching time that can be provided within the constraints 
of the current timetable and staffing model. However, taking all factors into 
consideration, the school is at the moment as effective a provider of Jewish 
education for its client group as can reasonably be expected in the current 
circumstances. 


